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CHAPTER I 
INTRODUCTION 
1 . Purpose of the study 
Identifying personal embarrassments .- This study is a survey of 
the personal embarrassments of junior high school boys and girls. 
Specifically, the study is concerned to identify the nature of such 
embarrassments and to report them by sex and by the grade level at 
which they most frequently occur . 
Supplying content material .- It is hoped that through an analysis 
and classification of pupils ' embarrassments it will be possible to 
discover what knowledges, attitudes, and skills are needed by boys 
and girls to meet these embarrassing situations with assurance and self-
confidence. The writer offers to guidance workers the resulting ver-
batim reports as bases for the development of appropriate methods and 
materials for use in individual and group guidance situations where 
the emotional problems of youth are being considered. 
2. Justification of the Study 
Normal emotion.- Embarrassment is both normal and natural for the 
emotional development of the adolescent . However, junior high school 
1 
boys and girls need not experience embarrassments which are so serious 
and terrifying that they leave permanent scars on their personalities. 
Although problems of this type are llD.lch less frequently admitted in 
the statements of pupils, it is probable that t hey are more frequent 
and :roore serious than is usually thought. Sometimes they are the 
cause of academic, vocational, and health problems. It is possible to 
identify the situations Which cause these boys and girls embarrassment 
and to give them, in a timely fashion, the kinds of information and 
practice needed to meet these situations. Such information and practice 
can be given to a group in a guidance setting. 
Group guidance service.- Teachers and counselors use group activi-
ties to provide guidance in solving personal problems by exposing these 
problems, in an impersonal way, to the more objective points of view of 
others. Group guidance is used to help meet the common problems of the 
individual in the group. Group guidance will, however, miss the mark 
by a wide margin unless the topic or problem under discussion is signi-
ficant to the group. All too frequently group guidance activities fail 
because the teacher-counselor introduces a topic she thinks should in-
terest the group. Many topics so chosen do not interest or concern the 
pupils. How can teacher-counselors find out what problems are signi-
ficant to boys and girls? One way to find out is to ask them. The 
method used in this study was "free-writing" in which the pupils were 
asked to state in their own words what situations caused them to be 
embarrassed. As a result of these 11free writings" significant case 
content material is made available for use in group guidance classes. 
2 
Educational service.- One of the main purposes of education is to 
assist boys and girls in making more effective adjustments to their en-
vironment. Due to personal inadequacies and lack of knowledge most 
boys and girls become embarrassed by their inability to adjust themselves 
to new situations. This study attempts to identify those situations 
which most frequently cause embarrassment among junior high school pupils. 
Once these embarrassments are identified counselors and teachers can help 
boys and girls acquire knowledge and skill to make effective adjustments 
in embarrassing situations. 
3. Background of the Study 
Adolescence.- Adolescence is a period of rapid growth during which 
the toy and girl is frequently awkward or embarrassed and often self-
conscious and sensitive. Emotionally, the adolescent shows a great 
sensitivity to social stimili. Pupils at this age become angr,y easily, 
are lifted to new heights \<hen praised, are frightened by disadvanta-
geous social situations, are embarrassed when scorned. Growing up is 
accompanied by maQy problems. These relate to various aspects and are 
ver,y real and significant to the individual boy and girl concerned, 
although they mey appear trivial to the adult. This transition period 
which bridges the gap between childhood and adulthood is the subject 
of never-ending study. Many writers have described this adolescent 
period in many ways. The following quotation has been taken from y 
Lester D. Crow who, in describing the adolescent, says: 
1/Lester D. Crow, and Alice Crow, ental Rygiene in School and Home Life. 
McGraw-Hill Book Company, Inc. New York, 1942, pp. 34S-349. 
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During the years between 12 and 21, an individual is 
experiencing all the inner and outer strains of growing up. 
He must learn to adjust to his own changing body; he is 
assailed by new desires and yearni ngs; he is stimulated by 
a constantly changing and sometimes bewildering environ-
ment. He is becoming increasingly aware of his own re-
lationship to society, as his social status changes from 
th e depend_ence of childhood to that of adult independence. 
Most persons are promoted from element ary school be-
tween the ages of 13 and l4, the beginning of the adoles-
cent period. The change from the routine of his earlier 
life to the new, enlarged environment of the secondary 
school with its emphasis on greater personal responsibil-
ity, combined with the physical strain of the beginning 
of puberance, has a serious effect upon the health and 
vitality of the young person. At this time, perhaps even 
more than at any other stage of his development he needs 
careful and understanding guidance. 
With the approach of adolescence, certain glandular changes pro-
duce accompanying emotional stresses, that eff ect adolescent attitude 
and behavior. His ego must be sat i sfied so all of his experiences 
have a strong emotional flavor. The adolescent is sensitive to real 
or imagined slights, he is eager for security, recognition, approval, y 
and affection. Crawford and Woodward have stated this point well: 
Of all the troubles that bring heartache and discour-
agement upon boys and girls, feelings of insecurity, in-
feriorit,v, and hostility head the list. Many times in 
life everyone is likely to suffer from one or a combina-
tion of these three psychological troubles. In any degree, 
these troublesome feelings are hard to live with. By 
seventeen most boys and girls can look back on gloo~ 
spells when they felt insecure in many ways, felt not 
really wanted, not sufficiently loved, not good enough. 
Embarras sment.- Webster's Dictionary defines embarrassment as 
!/John E. Crawford, Luther E. Woodward, Better Ways of Growing Up. 
Muhlenberg Press. Philadelphia, 1948, p. 68. 
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confusion or discomposure of mind. Luella Cole classifies embarrass-
ment as an emotional state of an inhibitory character. Dr. Ira s. 
?} 
Wile says that it is an emotional state of not being sure. Crawford 
21 
and Woodward say that embarrassments are often caused by feelings of 
self-consciousness. Deep feelings that a boy or girl is not as good 
as another, that other people do not like t hem, go along with self-
consciousness. The boy or girl feels particularly enmarrassed in 
certain places, perhaps at a party or social gathering, even t hough 
among friends. Going to those places feeling that way simply promotes 
greater fears that one will say or do the wrong thing. 
!±/ 
Dr. Wile says: 
Unquestionably, self consciousness reflects an inner 
tension. The cause may be fear, a sense of inadequacy, 
anger or frustration, self criticism or rejection. Whether 
the frame of reference be in the physical, intellectual, or 
social realm, the emotional sensitivity clearly evidences 
that the self is insecure. The adolescent has difficulty 
in reasoning against his emotional states. His lack of 
experience interferes with sound self-judgment. 
The healthy reaction to embarrassment, to a sense of awkwardness, 
or lack of poise would be to take steps to become less embarrassed and 
more poised. Some boys and girls feel that they are hopeless cases, 
too dull and clumsy to learn to skate and dance and hold their place 
1 Luella Cole, Psychologr of Adolescence. Rinehart & Company, Inc. New 
York, 194S, P• 91. 
?}Ira s. Wile, The Challenge of Adolescence. Greenberg, Publisher, Inc. 
New York, 1939, p. 154. 
2/Crawford arrl Woodward, Op. cit., p. 69. 
!±/Wile, Op. ci.. t., p. 154. 
5 
6 
in pleasant conversation. Instead of learning to do these things well 
enough to get by in a crowd, they either suffer emotional disturbances 
or go to extremes in a crowd and make a clown of themselves . 
Boys and girls need to learn how to manage emotions for better y 
mental health and happiness. Paul Landis feels that in the study of 
adolescence there has been too much emphasis on the physiological, too 
little on the social and p~chological experiences of adjustment. It 
is hoped that this study will help to make teachers and counselors more 
aware of this fact and will provide them with concrete material which 
will help them in their work of helping boys and girls solve their social 
and psychological problems, in particular, their embarrassing situations. 
Chapter II explains the method used and the procedure followed in 
isolating the embarrassing situations as reported in the "free writings" 
of the junior high school boys and girls contributing to this study • 
• Landis, Adolescence and Youth . McGraw-Hill Book Company, Inc . 
New York, 1945, p.v. 
CHAPTER II 
·PROCEDURE OF THE STUDY 
1. Procurement of the Data 
~ethod of inguiry.- The method used for isolating the embarrass-
ments was "free-writing". If the "free-writing" technique is to have 
any real significance for guidance, the writing should be done in a 
guidance setting and under the general supervision of someone with a 
guidance point of view. The "free writings" in this study were ob-
tained in the group conference classes of three junior high schools 
under the supervision of counselors. Complete instructions and an 
explanation of the purpose of the survey were given in advance to the 
counselors in order that the purpose of the study might be fulfilled 
and the students might approach their task with seriousness and under-
standing. The counselors explained to the boys and girls that they 
were to write freely and anonymously on any situation which caused 
I 
them to be embarrassed, and that this information would be used by the 
counselors in their work of helping boys and girls. 
11 In order that there would be no misunderstanding as to the meaning 
of the word "embarrassment", the following explanation, together with 
the directions, was read by the counselors to each group conference 
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class: 
All of us, at some time or other, have been embarrassed. These 
embarrassments may have caused us to blush, to cry, or in any case to 
feel uncomfortable and unhappy. 
I think it is possible for us to help one another to handle these 
embarrassing situations. In order to help you we have to know what 
things cause you to be embarrassed and unhappy. 
Will you tell me in your own words about one or two embarrassing 
moments you h~e had? Perhaps it happened at home, in school, at 
games, dances, or while visiting. 
On the left hand side of your paper write either boy or girl. 
Write your grade an the right hand side and then in your own words 
tell what has caused you to be embarrassed. 
Description of the group surveyed.- This invitation to write 
about embarrassing situations was extended to 565 students of three 
junior high schools in the city of Quincy, Massachusetts. This n~ 
ber included 270 seventh-grade pupils of which 138 were boys and 132 
were girls; and 295 ninth-grade pupils of which 140 were boys and 155 
were girls. It will be noted that grade 8 is not included in the 
study. This grade was omitted so that the data would not be too ex-
tensive to process and yet would be sufficiently representative to 
make possible comparisons of the nature of embarrassments of grade 7 
and grade 9 pupils. 
2. Treatment of the Data 
Classification of the data.- The writings were read and edited 
to determine the tenor of the embarrassments involved. One of the 
first problems which arose in treating the data was the tabulation of 
the 605 responses. There was such a variety of embarrassments that 
it was difficult to classify them. The purpose of the study called 
for the setting up of as functional a classification as possible to 
' 8 
determine the common embarrassments of the group. The significance y 
of such a classification is suggested by what Erickson says: 
In the study of student problems, it is convenient to 
classify them into catagories - such categories are good 
if they yield the person or agency to which the student 
can be referred, suggest procedures for handling the 
problem or other closely related problems. 
After several attempts at classification, it seemed both practical 
and functional to classify the responses into areas based on the 
situations in which the embarrassments occurred rather than on the 
underlying causes of the embarrassments. 
The 605 embarrassments reported were finally classified under the 
following seven major headings indicating the area in which the em-
barrassment occurred: 
1. Group Performance 
2. Social Affairs 
3. Boy-Girl Relations 
4. Teacher-Pupil Interactions 
5. Health and Physical Development 
6. Financial 
7. Miscellaneous 
Analysis of the data.- Each embarrassment reported was tabulated 
under t he one area to mich it seemed most closely related. The "free 
writings" were then further analyzed to determine which areas were more 
frequently reported by the seventh-grade pupils t han by the ninth-grade 
pupils and which areas were more often reported by boys than by girls. 
Classification tables were then set up showing the number, percentage, 
and rank order of these areas as reported by the ninth-grade and 
1/Clifford E. Erickson, A Basic Text for Guidance ~Torkers. Prentice-Hall 
Inc. New York, 1947, p. 198. 
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seventh-grade; by the boys and by the girls. The seven areas were 
then broken down to show the types of embarrassments included in 
each area. Seven classification tables were then set up showing 
the number and percentage of these embarrassment types. 
Chapter III presents a general picture of the seven areas. In 
this chapter the embarrassments which the seventh-grade pupils re-
ported are compared with those reported by the ninth-grade pupils. 
The embarrassments reported by the seventh and ninth-grade boys are 
conpared with those reporl ed by the girls of these grades. 
Chapter IV describes the actual embarrassments which make up 
seven areas. The quotations used have been taken verbatim from the 
"free writings." 
Chapter V offers some suggestions for using this information 
in group guidance activities . 
Chapter VI ccntains a swmnary of and some conclusions drawn from 
the study. 
3. Limitations of the Study 
The "free-writing" technique .- (1) One of the limitations of this 
study is found in the technique used to secure ·the information. The 
aim in the use of the 11 free-wri ting" technique was to encourage the 
pupils to write freely on any situation which caused them to be e~ 
barrassed. If the "free-writing" serves the purpose it should serve, 
it will bring to light a type of information which is difficult to get 
in any other way. However, the pupils were asked to write on such 
short notice that one cannot infer that these "free writings" 
10 
represent their most recent, most frequent, or most intense embarrass-
ments. An inventory or ·check list might have been used to obtain the y 
information but as Erickson notes: 
A distinct shortcoming of using inventories and check 
lists is that they measure frequency of occurrence rather 
than intensity of problems, and then measure only those 
problems that -were included in the inventory. 
Little is known about the actual contribution which the "free-\mting" 
technique has to make to guidance but the great variety of embarrass-
ments which it yielded indicates it contains worth-while possibilities. 
The great variety of embarrassments reported also indicates the range 
of emotional disturbance of the study group and to that extent the 
technique is worth using and the study worth doing. 
(2) It is possible, an such short notice, that the boys and girls 
wrote only of a recent embarrassment. 
(3) The technique used does not discriminate between a deep-
seated and a surface embarrassment. 
(4) It is also possible that some pupi~s could not recall any 
serious embarrassment at the time of writing, or did not feel free to 
reveal it. 
Lack of statistics.- No statistical import is attached to the 
"free writings." The nature and limitations of this technique, al-
ready referred to, and the arbitrary procedure used in classifying 
the writings did not justify the application of statistical treatment. 
In spite of these limitations it is felt that the technique used 
i/Erickson, Op. cit., p. 197. 
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and the presentation which follows are justified since the purpose of 
the study is to obtain actual embarrassing situations which can be 
used to make group guidance activities opportune and worthwhile. 
An analysis of the embarrassments by grade, sex, and area is 
given in Chapter III. 
12 
CHAPTER III 
.ANALYSIS OF PUPILS' EMBARRASSMENTS 
BY AREA, GRADE, AND SEX 
1. Scope of Chapter 
This chapter of findings presents a general picture of the em-
barrassments of junior high school pupils as revealed in their "free 
writings". In this chapter the number and percentage of embarrassments 
in each area are indicated and the seven embarrassment areas are ranked 
in order of frequency. A table is included which gives a comparison of 
the number and kind of embarrassments reported qy the seventh-grade 
pupils and by the ninth-grade pupils. Also included in this chapter is 
a table comparing the embarrassments reported by the seventh and ninth-
grade girls w.ith those reported by the boys of the same grades. 
2. Embarrassment Areas 
Kinds of embarrassments reported.- Of the 565 pupils included in 
the survey, 555 boys and girls wrote concerning 605 embarrassments. 
Table 1 indicates that the greatest number of their embarrassments 
occurred while performing before groups; 27.9 per cent of their em-
barrassments were in this area. This largest area included such em-
barrassments as forgetting dance steps in a recital, failing to score 
1.3 
I 
in a game, being unable to give a report in front of the class, and 
being laughed at when making a mistake. 
Table 1. Number and Percentage of Embarrassments 
Reported by 555 Pupils. 
Girls Total .. Boys 
IDnbarras smen t Num- Per- Num- Pel'- Num- Pe:r-
Ar ea b er cen t b er cen t b er cen t 
1. Group Performance 92 15.2 77 12.7 169 27.9 
2. Social Affairs 40 6.6 70 11.6 110 1$.2 
3. Miscellaneous 51 S.4 51 S.4 102 16.S 
4. Boy-Girl Relations 25 4.1 47 7.S 72 11.9 
5. Teacher-Pupil 34 5.6 33 5.5 67 11.1 
6. Health 15 2.5 36 5.9 51 S.4 
7. Financial 23 3.S 11 l.S 34 5.6 
Total 2$0 46.2 325 53.7 605 99.9 
The second largest area was that of embarrassments occurring at 
social affairs. One-hundred-ten of these embarrassments, or 1S.2 per 
cent of the total number, were reported and included such incidents as 
saying the wrong thing at the wrong time, being unable to dance, 
spilling or breaking things while visiting, being a wall flower and the 
like. 
The third largest area included 102 embarrassments, or 16.S per 
cent of the total. These embarrassments have been placed in the Mi.s-
cellaneous area because they were too scattered in number and kind to 
fall into any one classification. They included being embarrassed 
when one's clothes were torn, when one identified someone mistakenly, 
on being praised or being caught in a lie. 
Seventy-two embarrass:roonts, or ll.9 per cent, were reported in 
the Boy- Girl Relations area. The greatest concern of the boys and 
---
~. 
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girls was in being teased about liking a certain boy or girl. 
The fifth largest area was that of embarrassments relating to 
Teacher-Pupil interactions. Sixty-seven such embarrassments, or 11.1 
per cent, were cited and included being scolded in front of the class, 
being accused of doing something when not guilty, and being the object 
of the teacher's sarcastic remarks. 
Table 1 also shows that 8.4 per cent of the embarrassments occur-
red in the area of Health and Physical Developnent. Boys and girls 
ma1tion€rl being embarrassed by falling down, dropping things, or being 
physically unattractive. 
Financial embarrassments were mentioned 34 times, representing 
5.6 per cent of the total number of embarrassments. Such items as 
having m money to pay for articles already purchased at the store, or 
no fare for the bus were most frequent~ mentioned. 
No response.- Ten pupils either wrote nothing at all on their 
papers or said that they couldn't remember ever having been seriously 
embarrassed. This is the way one pupil stated it, "Any embarrassment 
I have had has been too slight to warrent rectification. In the face 
of this I have nothing to write. 11 Another pupil said, 11 I can 1t remem-
ber ever having one". These comments seem to fit in with the limita-
tions of the "free-writing" technique which were mentioned in ~hapter 
II. 
3. Division of Embarrassments by Grades 
Analysis of Grade 7 embarrassments.- Table 2 shows the rank order 
15 
. of embarrassments by areas as reported by the seventh-grade boys and 
girls • 
. Table 2. Rank Order of Embarrassment Areas for Seventh-Grade 
and Ninth-Grade Pupils. 
7th Grade 9th Grade 
Embarrassment Area No. % Rank No. % 
1. Group Performance 83 29.7 1 86 26.4 
2. Social Affairs 41 14.6 3 69 
3. Mise ellaneous 46 16.5 2 56 
4· Boy-Girl Relations 34 12.2 4 38 
5. Teacher-Pupil 30 10.8 5 37 
6. Health 30 10.8 6 21 
• Financial 1 1 
Total 279 32 
A total of 279 embarrassments were reported by 267 seventh-grade boys 
Rank 
1 
2 
3 
4 
5 
6 
and girls. It would appear from this table that about one out of every 
four embarrassments reported occurred in the area of Group Performance 
which ranks first in order. About one out of every seven embarrass-
ments reported by these boys and girls occurred in the Social Affairs 
area. It is also interesting to note that in the areas of Boy-Girl 
Relations, Teacher-Pupil Interactions, and Health and Physical Devel-
opment embaiTassments totaling more than 10 per cent were reported in 
each area. Apparently seventh-grade boys and girls are not emotionally 
disturbed very much by financial troubles since only 5.4 per cent of 
such an barrassments were recorded. 
Analysis of Grade 9 embaiTassments.- About one out of every four 
embaiTassments reported by the ninth-grade was in the Group Performance 
area as Table 2 mows. A total of 288 ooys and girls of the ninth-grade 
16 
wrote an 326 embarrassments. About one out of ever,r five embarrassments 
recorded occurred in the Social Affairs area. One out of ever,r ten em-
barrassments reported was classified under Miscellaneous. More than 10 
per cent of the reported embarrassments occurred in each of these two 
areas: Boy-Girl Relations and Teacher-Pupil Interactions. With respect 
to the financial embarrassments they are practically no problem at all 
for these boys and girls. 
4. Comparison of Areas by Grades 
Similarities.- One might ask if the embarrassments of seventh-
grade pupils differed in kind and number from those of the ninth-grade 
pupils. From Table 2 it would appear that ninth-graders are just as 
embarrassed when performing before groups as are the seventh-graders. 
In three of the seven areas, Miscellaneous, Boy-Girl Relations, and 
Teacher-Pupil Interactions, both groups report about an equal number 
of embarrassments. Apparently, as shown in Table 2, neither the seventh-
grade boys and girls nor the ninth-grade boys and girls are seriously 
disturbed by fm ancial embarrassment. 
Differences.- It would appear from Table 2 that embarrassments 
differ in number rather than kind in two of the areas. Apparently em-
barrassments occurring at social affairs are more characteristic of 
ninth-grade boys and girls than of seventh-grade boys and girls. 
Se:venth-graders wrote more often of an embarrassment in the area of 
Health and Physical Development than did ninth-graders. 
17 
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5. Division of Embarrassments by Sex 
Analysis of the embarrassments of boys , - Table 3 shows tha ~ about 
one out of every three embarrassments reported by the seventh and ninth-
grade boys occurred in the Group Performance area, 
Table 3. Rank Order of Embarrassment Areas for Boys and Girls in 
Grades 7 and 9. 
Boys Girls 
Embarrassment Area No, % Rank No . % Rank 
II ~ : Group Performance 92 32. 9 1 Social Affairs 40 14.3 3 
18. 2 
77 23 . 7 1 
70 21.5 2 
3. Mi sc ellaneou s 51 2 51 15 . 7 3 
4 . Boy-Girl Relations 25 8 . 9 5 47 14. 5 4 
5 . Teacher--Pupil 34 12.1 4 33 10.2 6 
6 . Health 15 5. 4 7 36 11.1 5 
7. Financial 23 8 . 2 6 11 3 . 3 7 
I 
Total 280 100. 0 325 100.0 
A total of 263 boys wrote on 280 embarrassments , More than 10 per cent 
of the embarrassments reported by boys occurred in each of these areas: 
Miscellaneous, Social Affairs, and Teacher-Pupil . From Table 3 it would 
appear that about one out of every twelve embarrassments reported occur-
red in the Boy- Girl area and also in the Financial area , Apparently the 
adolescent boys of this study group were not often embarrassed in health 
situations. 
Analysis of the embarrassments of girls .- A total of 325 embar-
rassment s l<.rere reported by 292 girls of the seventh and ninth- grades, 
Table 3 shows that about one out of every four embarrassments reported 1 
by the girls occurred in the Group Performance area. Table 3 also in-
dicates that the girls were disturbed by embarrassments occurring at 
18 
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social affairs since about one out of every four embarrassments re-
ported was in the Social Affairs area. Over 10 per cent of the em-
barrassments reported by girls occurred in each of these areas: Mis-
cellaneous, Boy-Girl, Health, and Teacher-Pupil. Financial embarrass-
ment seems not to be a problem at all with the girls of this study 
group. 
6. Comparison of Areas by Sex 
Similarities.- Are the embarrassments of boys different from the 
embarrassments of girls? In this study the answer is given in Table 3. 
Boys arrl girls seem to experience about the same kind and number of em-
barrassing situations in the areas of Teacher-Pupil Interactions and 
Miscellaneous • 
Differences.- MOre embarrassments were reported in the Group Per-
fonnance area by boys than by girls; about one out of every three em-
barrassments in this area was reported by the boys whereas one out of 
every four was reported b,y the girls. It would appear that embarrass-
ments in the Social Affairs area and the Boy-Girl area are more charac-
teristic of girls than of l::oys. Twice as many embarrassments were re-
ported b.r girls in the area of Health and Physical Development than by 
boys. Eight per cent of the embarrassments in the Financial area were 
reported b,y the boys whereas only three per cent were reported by the 
girls. 
To reveal further the exact nature of these embarrassments the 
1 
seven classification areas are broken down and specific kinds of em-
barrassments are reported in Chapter IV. 
20 
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1. 
2. 
3. 
4· 
I 
I 
I 
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CHAPTER IV 
ANALYSIS OF THE SEVEN 
EMBARRASSMENT AREAS 
1. Scope of the Chapter 
Chapter III has shown the number and percentage of pupils' embar-
rassments by area, grade, and sex. This chapter describes the actual 
embarrassments which make up the seven areas. The embarrassments 
quoted have been taken verbatim from the "free writings" of the boys 
and girls. 
2. The Group Performance Area 
Group Performance.- This term is used to include such groups as 
the school assemb~, the recital audience, classmates, game rooters, 
arrl. club members. Table 4 shows that the seventh and ninth-grade boys 
and girls wrote on 169 embarrassments in this area. 
-
Table 4. Classification of Group Performance Embarrassments 
Reported Qr 160 Grade 7, Grade 9 Pupils. 
Type Number Per Cent 
Stage Fright 56 33.1 
Lack of sk:Lll 44 26.0 
Reciting before the class 37 21.9 
Laughed at for mistakes 32 1S.9 
Total 169 99.9 
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Stage fright.- Everyone who has had any dealings with adolescents 
has been impressed by their unpredictable behavior. At one moment they 
are swaggering and bragging and at the next moment they are shy and re-
tiring into a shell of self-distrust. One d~ the adolescent is on top 
of the world and the next day in the depths of confusion and unhappi-
ness. The adolescent is a most uncertain and a most timid creature. 
The difficulty of getting an adolescent boy or girl - but especially 
a boy - to appear in public is well-known. The young child is not 
greviously concerned about saying or doing something ill-timed, but 
the adolescent boy or girl is greatly confused, frightened, and em-
barrassed by such happenings. Of the total number of embarrassments 
reported in the area of Group Perforrr~nce, 33.1 per cent were classi-
fied under stage fright. The following quotations are examples of 
this type of embarrassment. 
I am afraid to go out and sing before a large audience. I can 
sing and have been complimented on my singing. I get so embarrassed 
I can do nothing. 
My most embarrassing moment wa.s when I had to go on the sT.age and 
sing a solo. As I waited for the music I started to get numb. The 
music started and I began to sing off key. I couldn't relax. 
Five other girls and I went to tap dance at a veteran's hospital . 
Everything was going along fine until I forgot what came next so I just 
stood still. I was terribly embarrassed. 
I had just joined up with the school band. This particular day we 
were playing an overture at the assembly. It went along alright until 
near the end when there were several short notes with rests between. 
I didn't rest and was most embarrassed to have the teachers and whole 
school staring at me. 
I was in a talent show at school. I played an instrument . When 
it carre time for me to show my talent my lips became dry. Nothing 
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would come out • 
About · a year ago I was to play a piece for the Cub Scouts of my 
church. I got mixed up when I started to play. Everyone started to 
laugh an::l. move around in their seats. I was never so embarrassed in 
my life. 
One day when I was chairman of a school assembly program I was 
to announce a recording as part of the program. I got so nervous when 
I couldn't find the recording that I said it was broken. The whole 
assembly roared with laughter a short time later when they heard the 
recording being played. It had been found meantime and I was more em-
barrassed than ever . 
Skill failure. - A glance at Table 4 shows that boys and girls 
wrote of failure to perform successfully in activities in which they 
were m:>re or less skilled and they were embarrassed by this failure. 
A total of 44 such embarrassments were reported . 
I took some flash pictures of our class for science and not one 
came out. 
I brought an airplane engine to science class to demonstrate my 
knowledge of motors . I got it started but couldn't stop it. 
I was having a party at my house and telling everyone how nice 
our television set was and how good I could run it . Later on in the 
evening I asked everyone to come in to see a program on television. 
Was my face red when nothing came on the screen. I couldn ' t get it 
to work. 
My hobby is doing magic tricks. I was putting on a magic show 
and had explained how a trick was supposed to come out. Something 
went wrong and the trick did not come out the way it was supposed 
to and everyone laughed . 
Ten other girls and I were playing a game in gym. Every girl 
could run faster than I and I felt very much embarrassed . 
Reciting before the Class .- Being embarrassed by having to get 
up in front of the class to give a report or the like was reported 
37 times . Such an embarrassment may be caused by self- consciousness. 
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A person who is self-conscious thinks too much of himself. When he is 
in a group, he feels uneasy; he may be concerned about his appearance, 
about his voice, about how the other members of the group will take y 
him. John Geisel says: 
Self-consciousness is like a red flag hanging over 
your head, notifying other people that you are an egotist, 
interested in yourself and not in them. This applies 
equally well to classroom recitations as well as singing 
or playing in public. 
The boys and girls expressed their feelings in quotations like the 
following: 
I was ve~ embarrassed when I got up to the front of the room to 
give a book report and forgot what I was going to say. 
hen I get up to talk in front of the room I get nervous and for-
get what I am going to say. I try hard every time I get up to talk 
but I do the same thing every time. I'm not the only one who does 
either. 
MY most embarrassing moment is when a teacher calls me to read 
or recite something in front of the class. 
One day in school we had to give an oral story in front of the 
class. hen it came my turn I had the story ready. When I got to 
the front of the Class I forgot what to say. MY face got red and I 
got hot. The whole class kept looking at me. I stood there not 
lmowing what to say. 
Everytime we have oral topics I dread it. 
topic inside out but when I get up in front of 
what I have learned. I get so excited I can't 
take my seat. 
I study and know my 
the class I forget 
speak and have to 
Being laughed at for mistakes.- Boys and girls reported being ~ 
barrassed when laughed at by members of their own group. Thirty-two 
embarrassments like the following were recorded. 
1/John B. Geisel, Personal Problems and Morale. Houghton Mifflin Company. 
Boston, 1943, P• 63. 
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I am embarrassed when I do something wrong in the classroom and 
everyone laughs at me. 
----When I gave a wrong answer and they laughed at me. 
In a room where you do not click with the crowd and they laugh 
and make fun of you \\hen you get up and give a talk or answer a 
question. I can feel my face boiling. 
MY most embarrassing moments are in school. The most trouble I 
have is reading something I have written myself in front of the class. 
When I am reading out of a book it doesn't bother me. The only reason 
it causes me embaiTassment is because I am scared that it will be all 
wrong and the boys and girls will laugh at me. 
I was greatly embarrassed one day when the teacher told me to look 
at a picture. I thought she meant something els~ and I walked into 
another room. The whole class laughed. 
One day the teacher called on me to ansv•er a question and when I 
started to talk my voice cracked. I was so embarrassed when the class 
laughed. 
No experience is more humiliating than group disapproval as the 
above quotations prove. No experience is more painful than that of 
being condemned by the social group of which one wishes to be a member. y 
Paul H. Landis says: 
The laughter of ridicule, the group reaction of scorn, 
is humiliation beyond endurance. We are able to laugh with 
others, but to be laughed at by others is the most rigorous 
of all social control devices. 
3. The Social Affairs Area 
Social affairs.- This term is used to i nclude embarrassments which 
occurred at dances, parties, while visiting, and at social events which 
took place both in school and outside of school. Table 5 shows that 
110 of such embarrassments were reported. 
!I !/Landis, Op. cit., p. 96. 
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Table 5. Classification of Social Affairs Embarrassments 
Reported qy 101 Grade 7, Grade 9 Pupils. 
Type 
1. Saying the wrong thing 
2. Can't dance 
3. Spilling or brealdng things 
4. Wore wrong outfit 
5. Company discusses me 
6. Etiquette error 
7. Kissing games 
8. Knew few at party 
9. Asking girl to dance 
10. Wallflower 
11. How to meet people 
Total 
Number 
23 
21 
17 
13 
8 
8 
7 
4 
3 
3 
3 
110 
Per Cent 
20.9 
19.1 
15.5 
u.s 
7.3 
7.3 
6.4 
3.6 
2.7 
2.7 
2.7 
100.0 
Saying the wrong thing.- Ein:)tions are pre sent throughout life but 
they are frequently strongest during the turbulent period of adoles-
cence. The boy or girl who is a stranger in the group and is not sure 
of being wanted or accepted; the boy or girl who is afraid that he will 
not be liked by his fellows; the boy or girl who is always afraid of 
sa;r:ing or doing the wrong thing; such boys and girls are emotionally in-
secure. They need knowledge, assurance, and guidance. The following 
quotations reveal these feelings of insecurity. 
One day when I was on my way home from bowling I met a boy I knew. 
As I was walking along with him we were talking about the Pyramid Clubs 
and I asked him if his parents were in one. He turned around and 
started to walk away seying, 11My mother and father were divorced and 
now my n:other is dead. I live with my sister." Naturally I was as-
tounded to hear that and I didn't know what to say. 
My girl friend and I were at a party. There was a girl there who 
wasn't liked by the other children. This girl had a fight at the party. 
Someone asked my girl friend what was wrong 1.dth this girl. My friend 
was telling them that the girl was too loud and a gossip. At the time 
.-0-- ·-
-- -
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my frierrl was talking this girl was standing right behind her and heard 
everything that was said. We were both so embarrassed. 
At parties I have said things that I didn't think would hurt any-
body but they did. 
Once when I was on the street car with my friend we were talking 
about a teacher we didn't like. The things we said were far from com-
plimenta~. At the next stop a lady across the aisle got up to get 
off. We looked up and much to our embarrassment it was the teacher we 
were talking about. I was very worried about what she would do to us 
the next day. 
Can't dance.- Twenty-one embarrassing situations occurring at social 
affairs were reported b,y boys and girls who were unable to dance. 
I went to a dance with a boy and I didn't know how to dance. 
I was invited to a dance by a fellow I knew. I am not a very good 
dancer, but I trought I would like to go anyway. We arrived at the 
dance and I was nervous. We sat down because I didn't dance. It upset 
me very much. 
I asked a gLrl if she would like to go to a dance the scouts were 
having. She said she would. When we got there we began to dance and 
I didn't know how. I kept stepping on her toes. When we stopped 
dancing my face was so red that I wanted to hide somewhere. 
This boy asked me to dance but when we got on the floor and he 
found that I couldn't follow him he took me to a seat. 
Spilling or breaking things.- The boys and girls wrote of 17 em-. 
barrassing situations which occurred when they dropped or spilled some-
thing while visiting. 
One evening I went out for dinner and we were sitting around the 
table and I spilled my coffee. I was very much embarrassed because 
eve~one went to help me and that made me get a lot of attention and 
everyone was looking at me. 
I was having a glass of tonic in one of the stores in Boston. I 
reached for a straw and the glass of tonic spilled. It went all over 
the counter and a lady's coat. 
One day while I was visiting at a friend's home I was looking at 
a heavy silver dinner bell. It slipped from my hand right on her 
mother's glass-top table. The bell shattered the glass and I felt 
27 
terrible. 
One evening my mother had guests from California visiting us. 
She asked me to take a tray of tonic into the guests. As I was about 
to give one of the guests a glass of tonic I tripped and spilled the 
tonic all over her. I was so embarrassed that I started to cry. 
The above quoted embarrassments are typical of the adolescent. 
His physical development is often irregular. The adolescent boy or 
girl feels that he is all hands and feet. He tends to trip over rugs 
or furniture or he drops things at the wrong moment. The more eager 
he is to appear to be at ease, the more uncontrolled his body seems to 
become. The adolescent desires to be an active rather than a passive 
member of a social group and because he is being thrown into new and 
different social groups he wants help in gaining social ease. 
Wore wrong outfit.- This type of embarrassment was reported thir-
teen times. One's whole evening can be spoiled by the feeling that one 
is not properly dressed for the occasion as the following quotations 
show. 
The nn st embarrassing moment I think I ever had Wf!S when I attend-
ed a party at a friend's house with my best clothes on. Everyone else 
was dressed in old clothes. 
I remember I was asked to go to a dance and I was quite puzzled 
to know What shoes to wear. I didn't know whether to wear my white 
moccasins or ~ black slippers. I wore ~ White moccasins and when 
I got to the dance I noticed everyone had on black shoes that were 
dressed up looking. Those moccasins bothered me all evening. I am 
sure that the boy I was with must have thought I didn't know how to 
dress. 
A boy on my street was having a birthday party and he invited 
me. I was very much excited because most of the boys and girls going 
to the party were older. I wore a skirt and blouse and bobby socks. 
On arriving at the party I saw, much to ~ embarrassment, that all 
the girls wore dresses and silk stockings . 
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-Company discusses me.- Eight embarrassments were reported by boys 
and girls who said they were embarrassed when their family or friends 
discussed them. The adolescent is eager for praise and compliments 
but doesn't quite lmow what to do or say when he gets them. 
I think one of the most embarrassing moments is when one's parents 
talk over your social life with important company. 
Although I like to go to Boston, I dread it. MY mother works in 
one of the stores. Once in a while I go in to meet her after work. 
She has to go around and show me off to all the girls. There are so 
many girls there and they all talk about me. After a while my face 
gets so red that I can't stand it. 
I was embarrassed when my mother took me in a store and met a 
friend we knew. They started to talk about how I had grown, how I 
used to be, how I behaved, and all that stuff . I got pretty em-
barrassed at some of the things they said. 
Other embarrassments.- Although fewer pupils reported embarrass-
ments of the type quoted below it seems reasonable to assume that many 
adolescent boys and girls are made to feel uncomfortable and unhappy 
when such embarrassing situations occur. Most counselors are familiar 
with the girl who is socially insecure - who doesn't know what to do 
at a dance when she finds herself alone - or the boy who isn't quite 
sure of the proper form of introducing his best girl to his mother. 
The great prevalence of social insecurity even among adults is evi-
denced by the large sale of books on proper social usage . If in-
adequate social knowledge is causing embarrassment and consequent in-
security, the teacher-counselor's job is to give adequate social know-
ledge . 
Itll never forget the first dance I ever went to. The dance was 
going along fine and all the boys seemed to be nice. Then a boy asked 
me to dance and after the dance he left me stranded in the middle of 
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the dance floor instead of escorting me back to my seat. I found that 
many of the girls had the same trouble. 
One day while I was at a wedding, I was helping my aunt serve a 
buffet lunch. MY aunt asked me to pass out the cups of coffee. The 
groom took the cup of coffee and went to pass it to the bride. when I 
thought he wanted me to put a spoon in the coffee for him. I never 
felt so low in ~ life. 
Sometimes I go to parties where I know just a few of the boys and 
girls and I feel funny. 
At the class party I stumbled on a problem. I didn't know how to 
go about asking a girl for a dance. Waiting for the dance to begin I 
had butterflies in my stomach. After sitting out the first and second 
dances, I saw all my friends dancing and I decided to dance the next 
one. After getting up courage I asked a girl for a dance. 
It seems all the girls got asked to the dance except a few of my 
friends and me. So we went together. When we got there they got asked 
to dance and I was a wallflower. 
My most embarrassing moment is when I am at a dance with a group 
of girls and a boy comes and asks one of them to dance. Still another 
one comes and asks another girl to dance until I am the only one left 
there sitting by myself. I get a sort of funny feeling and get nervous 
for it seems that everyone is looking at me. 
I am embarrassed when I mix people's names up. 
When I am hostess at a party I am embarrassed because things don 1 t 
seem to go right. 
One day a friend of mine asked me up to his house. When I got 
there he wasn't there. His mother asked me in. There were about 
thirty adults that I didn't know and she introduced me to them. I 
felt ver,r embarrassed because I was a stranger and I felt as if I 
was in the way. 
MY problem may sound silly to you but I am trying to overcome it. 
I have this feeling every time I go some place and meet new people. I 
have good manners and I enjoy people very much. But when I am with a 
lot of people I think they aren't going to like me. I feel uncomfort-
able. 
About the only time I am embarrassed is at parties or dances. It 
is at those times that I feel uneasy and embarrassed. 
The above embarrassing episodes as reported by the boys and girls 
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give evidence of inadequate social lmowledge . The alert teacher and 
counselor should have some type of 11manner 1 s club" in which proper 
etiquette and social form are both studied and practiced . Such a club 
would help to give the adolescent the necessary knowledge, attitude, 
and skill needed in handling these embarrassing situations . 
4. Boy- Girl Relations Area. 
Being teased .- Almost all the pupils who reported embarrassments 
in this area were concerned with being teased about another boy or girl . 
Fifty-seven ~1ch embarrassments were reported . Fifteen other types of 
embarrassments in this area were reported as shown in Table 6. 
Table 6. Classification of Boy- Girl Embarrassments 
Reported by 68 Grade 7, Grade 9 Pupils . 
Type 
1 . Being teased about boy or girl 
2 . }fuking mistakes in front of 
3. How to get rid of boy or girl 
4. Conversing with boy or girl 
Total 
Number 
57 
6 
6 
3 
72 
Per Cent 
The high percentage of embarrassments caused by being teased 
about another boy and girl is assumed to be normal behavior at this age 
since junior high school boys and girls are becoming aware of one another 
as members of the same or opposite sex . Teasing is sometimes a defense 
mechanism, sometimes a way of showing affection. JY1any boys and girls 
tease each other because other people tease them. The following quo-
tations are typical of this Boy- Girl Relations problem . 
I 
. I was embarrassed when the kids said I liked a boy and told 
him I liked him. 
~--===-~4===~-- -
~~--~-
V~ campfire group had a party and we had to invite a boy. I in-
vited a boy in my room and all the boys embarrassed us by saying e~ 
barr as sing things • 
MY most embarrassing moment was when I was at a dance with a girl 
that I liked . Some of the boys went around telling everyone about it. 
Everyone was riding and kidding me . 
I get all hot and red when I ' m talking to a boy and someone comes 
I and starts kidding him about it. 
I 
I 
I 
I 
l"W greatest embarrassment was the time when there was a party and 
my boy friend came to call. The family started to joke and kid us and 
did I blush! 
Parents do not always help the situation as the above quotation 
shows. 
Other embarrassments.- Ninth-grade boys and girls wrote more often 
on being embarrassed when trying to converse with other boys and girls, 
when making mistakes in front of other boys and girls or when having to 
get rid of an unwanted boy or girl than did the seventh-grade boys and 
girls . The quotations which follow were recorded by the ninth-grade 
pupils. 
Whenever you are at a dance or roller-skating party and you make 
the wrong kind of step, it is very embarrassing especially if you have 
just met the boy. 
My greatest embarrassment is how to get rid of a boy who likes me 
but whom I do not like. He keeps pestering me with mushy love notes 
and always managing to sit near me at games. His loud talk embarrasses 
me. 
A fellow asked me to go out with him but I knew he was fresh and it 
embarrassed me to have to explain why I wouldn ' t go out with him. 
One of my worst Embarrassments is being able to keep up a good con-
versation 1offien I am out with a boy alone . It seems when I am with my 
girl friends I have no trouble at all but I just run out of things to say 
when I am with a boy. 
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5. Teachei'-Pupil Interactions Area 
Scolded by teacher.- Do teachers contribute to the embarrassments 
of boys and girls? Do flip remarks scar and hurt as well as embarrass 
11 children of junior high school age? Perhaps the following verbatim re-
ports give the answer. Twenty-six times boys and girls wrote of being 
I 
embarrassed when scolded in front of a group by the teacher. Table 7 
shows this item as well as other types of embarrassments involving the 
pupil and the teacher; a total of 67 such embarrassments were reported. 
1. 
2. 
3. 
4. 
Table 7. Classification of Teacher-Pupil Embarrassments 
Reported by 63 Grade 7, Grade 9 Pupils. 
ype Number 
Scolded qy teacher 2 
Sarcastic remarks of teacher 20 
Accused by teacher 10 
Can't understand work 6 
• Marks read out 
Total 7 
Per Cent 
38.8 
29.9 
14.9 
8.9 
• 100.0 
The roost embarrassing mom.ent of my life was when a teacher yelled 
at me most of the period for only a little thing I did wrong. 
~ most embarrassing moment was when a teacher asked me , in front 
of the class, to bring a note from. home for not doing my homework. I 
firmly believe that if a teacher has anything to say which would em-
barrass you, she S'J.ould speak to you after class. 
I Sarcastic remarks.- Twenty embarrassments were reported by boys 
and girls who were disturbed by remarks which teachers thought mean ... 
ingless, no doubt. One boy expressed it this way, "One of my most em-
barrassing moments was when a teacher made a remark she thought was 
funny but which wasn 1t. 11 Adolescent embarrassment is often tied up with 
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fear. Teachers of whom pupils are afraid may have several unpleasant 
characteristics but perhaps sarcasm is the one trait of teachers whom y 
pupils fear. Luella Cole reminds teachers of this: "Sarcasm is an un-
fai r weapon that the sophisticated adult in a position of authority 
uses against pupils whose respect she cannot obtain." Raphael c. y 
McCarthy speaks in a similar vein: 
Ridicule is deadly at the age of adolescence and parents 
and teachers who indulge in it may wreck the future life of a 
sensitive boy or girl. Sarcasm and ridicule are effective in-
struments of punishment, but they are so likely to be per-
manently harmful that they should never be used except as a 
last recourse. They are particularly destructive when employed 
during adolescence. 
The following quotations are examples of this type of embarrassment. 
I was called on in class and the teacher made me get up in front of 
the room because I talked too soft and made me look at my classmates. 
She asked me if I was afraid of them which made me feel quite embar-
rassed and I got very red. 
One incident which caused me a great deal of embarrassment and 
hatred was when one of my teachers insulted me in front of the class. 
I started to comb my hair in the classroom because it fell down 
in my face. The teacher told me the classroom was not a beauty parlor. 
From that de3i1 forth I have disliked that teacher. 
Last year, after many terms of B in Math, I found that my teacher 
was going to fail me in Math. Her remark was that my social obliga-
tions were taking me away from Math. study. I was sent to my counse-
lor and I started to cry. MY embarrassment was so extreme that I be-
came ill. 
Accused by teacher but not guilty.- The following reports indicate 
the need for a better understanding of the sensitive nature of the 
II !/Cole, Op. cit., p. 136. 
?}Raphael C. McCarthy, Training the Adolescent. The Bruce Publishing 
Company. New York, 1939, p. 64. 
34 
?=====~======================================~============~==~-~~ 
adolescent and of his desire to be secure, to be recognized, to be 
approved, and to be considered as good as his peers. The rtfree writ-
ings 11 also reveal a lack of the knowledge, attitude, and skill on the 
part of these boys and girls in handling such embarrassing situations. 
One day when I was sitting in a classroom doing a test with the 
rest of the class, the teacher came up and ripped up my paper. She 
said I was cheating. I could not s~ anything at the time and I was 
very embarrassed. After class I told her I was not cheating and she 
found out later that I was telling the truth. 
We had Art the third period. The teacher passed out paint brushes 
and the one she gave me was not very good. I asked her to give me a 
better one. She said that I called her a name and she put me out of 
class. I was really embarrassed b.y something I didn't do. 
----when you are minding your own business and a teacher tells you 
to go to the bench when you did nothing and then yells at you in front 
of all the children at lunch. 
I broke my front tooth and I looked very funny without it. The 
next morning when I got to school I asked the teacher not to call on 
me. We had a teacher who was mean and she made me get up in front of 
the class to give my report. All the children laughed. 
One day in class I was no st embarrassed by a teacher in front of 
my division. I asked her a question about the work and she thought 
it was a very foolish question. She embarrassed me by yelling at me 
and asking me the answer when she knew I didn't know it. 
MY most embarrassing moment was when the class was doing new work 
in Arithmetic. I couldn't get the work through my head. The teacher 
kept calling on me. I started to cry I was so embarrassed. 
-when I get very low marks in a subject and the teacher reads 
the marks out in front of the whole class. 
6. Health and Physical Development Area 
Falling down.- Twenty-eight situations were recorded by boys and 
girls who said they were 1/barrassed when they tripped and fell down. 
It may be, as Paul Landis writes, 
;!}Landis, Op. cit., p. 42. 
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The adolescent as a physical machine often lacks coordi-
nation because of the rapid rate of physical growth that he 
experiences. On the other hand, the fact should not be over-
looked that he is at a period in life When many new skills 
are demanded of him and when he is experimenting with many 
new situations. 
I Table 8 shows the number and percentage of such situations as reported 
in the "free writings" of 45 pupils. 
ll 
j, 
I 
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Table 8. Classification of Health and Physical Embarrassments 
Reported b,y 45 Grade 7, Grade 9 Pupils. 
Type 
1. Falling down 
2. Knocking things over 
3 • Unattractive appearance 
4. others 
A ninth-graie girl wrote: 
Total 
Number 
28 
10 
6 
7 
51 
Per Cent 
54.9 
19.6 
11.8 
13.7 
100.0 
One of my IID st embarrassing moments was When I first came back to 
school this year. I was walking down the corridor and waving at three 
boys when all of a sudden my feet went out from under me and I fell 
right down and my books flew all over the place. 
A seventh-grade boy reported: 
I was walking down the stairway. The stairs were crowded with 
students. Suddenly~ books fell out of my arms. MY papers fell all 
over the stairs. I held up students by stopping to pick up my books 
and papers. Everyone was looking at me. 
Another ninth-grade girl wrote: 
I went to a dance and there were quite a few couples there. I was 
wearing my first pair of high-heels and trying to look grown-up. I was 
just getting used to walking in them and walked down the stairs very 
carefully. When I stepped off the last step I fell down with a bang. 
Dropping things.- A smaller number of boys and girls reported being 
embarrassed by dropping or knocking things over. Ten of the pupils 
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wrote of situations like the following: 
14y most embarrassing moment was when I went to buy a box of dye . 
A friend came with me, The dye was piled on the counter and I bumped 
into the boxes. Ever,r one in the store looked at us as we started to 
pick them up. 
I am often embarrassed by the habit I have of dropping things . 
One day I was in the show and I got up to get some popcorn . :My liJ>-
stick, money, and gloves fell to the floor . 
Other embaiTassments .- A seventh- grade boy wrote : 
:My most embarrassing moment happened when I was leaving nw room 
at the end of school. • • I saw a notebook on the floor and I picked 
it up . A girl said it was hers . I started to fool around and she 
chased me and grabbed nw hand. (I have something wrong with my hands, 
they are covered with sores . ) Then she let go of nw hand quickly and 
said, 11 0h, I touched his skin." I dropped the notebook and got my 
coat and walked away half crying. 
Another seventh-grade boy reported : 
I often get upset in school . I become unavoidably nervous . Then 
I start to cr,r . When the kids see my red eyes they call me "cry baby" . 
A nint h- grade boy said: 
I am embarrassed when people look at my finger . When I was two-
years old I burned my hand and due to an operation one of my fingers 
is longer than the others. 
A ninth-grade girl wrote that she was embarrassed by poor posture and 
another said that people make fun of her because of her weight. It is 
probable that some of the feelings of embarrassment due to unfavorable 
physical traits are more acute in adolescence than earlier because of 
association in larger groups and because of a growing desire to be 
y' 
accepted by a group . Smith and Roos say, 
Bodily defects upon which the individual is placing too 
much emphasis gives rise to another source of physical in-
security. These defects may range all the way from pimples 
ijCharles H. 5nith, and 1-Iary H. Roos, A Guide to Guidance . Prentice- Hall, 
II Inc. New York, 1941, p . 190. 
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on the adolescent's face to a paralyzed arm. In as much as 
some of these are permanent the feelings of insecurity oc-
ca sioned qy them readily give way to attitudes of inferiority. 
There is need for helping the individual to help himself so 
corr.pletely that poise and p ersonal control become dominant in 
that area of his life which was formerly characterized by a 
sense of insecurity. 
7. Financial Area 
No mon~ for article purchased . - As has been reported in Chapter 
III few of the junior high school boys and girls who contributed to 
this study wrote about financial embarrassment. Table 9 shows that a 
total of 34 such embarrassments were recorded . 
Table 9. Classification of Financial Embarrassments 
Reported by 32 Grade 7, Grade 9 Pupils . 
Type 
1 . No money for article purchased 
2 . No money for bus fare 
3. Forgot wallet on date 
Total 
Number 
21 
11 
2 
34 
Per Cent 
61.8 
32 . 2 
5. 9 
99 . 9 
The following quotations are representative of this type of em-
barrassment and indicate some emotional disturbance. 
One of my most embarrassing moments happened when I was buying 
some curtain material for my rrother. After the clerk had cut the 
material and told me how much it was, I realized I had figured wrong 
and didn't have enough to pay for it . 
I purchased a wedding gift for a cousin of mine . I had it gift-
wrapped and when I looked for the money to pay for it I found I had 
left it at home . I was so upset and embarrassed. 
MY mother sent me to the store to buy some groceries . I walked 
around the store filling the basket with the things we needed . I 
took them to the counter where the man was adding up the purchases . 
He added mine and said, "Five dollars and ten cents. 11 I put my hand 
in my pocket for the money and found that I didn ' t bring any with me. 
'-· 
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No bus fare.- This type of embarrassing situation was reported 
eleven times. Practical information needs to be given to junior high 
school pupils as this quotation shows evidence of not knowing what to 
do when confronted by such a problem. 
I had for gotten to turn IIzy" car ticket in. I got on the bus and 
when I was half way home I found I had only a nickel in IIzy" pocket. 
I didn't know anyone on the bus. When IIzy" stop came I put the nickel 
in the box and ran off the bus. The b.ls driver yelled after me but 
I pretended not to hear him. 
8. Miscellaneous Area 
No one all-inclusive title can be given to this area due to the 
variety and nature of the embarrassments reported in this group. 
Table 10 shows that 102 embarrassments were reported that seemed to 
fit into this area better than any other. 
Torn clothes.- This type of embarrassment might be classified as 
accidental and perhaps as incidental as far as a group guidance acti-
vity is concerned. Fifty-two embarrassing situations were reported 
which included such items as: ripping pants during an athletic contest, 
tearing bathing suits on rafts, getting runs in stockings, and having 
one's slip hanging. 
Tatile 10. Classification of Miscellaneous Embarrassments 
Reported b.Y 86 Grade 7, Grade 9 Pupils. 
Type 
1. Torn clothes 
2. Mistaken identity 
3_. others 
Total 
Number 
52 
14 
36 
102 
Per Cent 
99.0 
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Mistaken identity.- Fourteen embarrassing situations similar to 
these were reported: 
One day I was walking down the street talking to my girl friend. 
Unknown to me she had stopped to look in one of the store windows but 
I kept right on walking and talking. Was I embarrassed when I looked 
at the person beside me and found that it was not my friendt 
I was at home one day when the phone rang. I answered it and the 
voice sounded familar so I started to fool and kid with the person 
only to find out later that it was not the person I thought it was. 
Many times you see a person you think you know and you yell, 
"Hello, 11 to them. How foolish you feel when you see the mistake you 
have made. 
Other embarrassments.- The following verbatim incidents indicate 
emotional disturbances which are characteristic of the adolescent 
period. It is difficult to classify them into a definite area yet they 
do present excellent case material for use in a group conference class. 
Good topical discussions can be built around such topics as these: 
I am quite active in Camp Fire. Cne day while talking with some 
of the executives of tre organization, my leader told them how wonder-
ful I was as a leader etc. This made me feel very uncomfortable and 
I didn It know what t 0 sew. 
MY embarrassment happens quite often when people pay me a compli-
ment in front of other people. 
~~girl friend said she didn't like my Easter outfit because it 
made me look too young. I felt very embarrassed in front of the kids. 
--when my schoolmates call me 11Jewball 11 it makes me feel so 
alone and unwanted. 
I was most embarrassed when, along with some other girls, I was 
used as an example of bad conduct at a basketball game. 
I did a problem on the board and it was wrong. I insisted it was 
done correctly and was terribly ernb arras sed when I found out I was 
wrong. 
A seventh-grade boy wrote that he was embarrassed when a teacher stopped 
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him from going out the girls' exit at the close of school. A seventh-
grade girl said she was embarrassed by the conduct of the boys and 
girls at assembly when they had an outside speaker. 
9. Sununary 
This chapter shows that junior high school boys and girls do ex-
perience situations which cause them to be disturbed, to feel unhappy 
and uncomfortable, and sometimes to cr.y and become ill . A ninth-grade 
boy had this to say about the subject of 11Enbarrassment 11 • 
One thing that you can ' t laugh off and cast aside is embarrassment. 
No, and it isn't ve~ easy to hide either . On the other hand you have 
got to take it or else you will have the reputation of being a poor 
sport. 
Sometimes your embarrassment is caused by some little, stupid thing 
you do, but sometimes it is not your own fault that brings you embarrass-
ment . MY case, I have to admit, refers to the former, although it is 
hard to do anything right when you are nervous . 
:Thlbarrassment. will last as long as there are people on the earth, 
for it is a quality that belongs with humans and it provides amusement 
for the onlookers, but a feeling of stupidity for the poor person who 
is committing it . 
Chapter V offers some suggestions for the guidance of boys and 
girls through this turbulent period of adolescent embarrassment. 
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CHAPI'ER V 
IMPLICA TIOIJS FOR GUIDANCE 
1. Need for Group Approach 
Justification for Group Guidance .- To the extent that these find-
ings are true of no st junior high school boys and girls , and it is 
reasonable to assume that t hey are , to that extent it is the respon-
I sibility of the school to help these boys and girls to acquire the I 
necessar.y knowledge , attitude, and skill to meet these embarrassing 
situations . The writer believes that the group approach is one good y 
way of meeting this need . Erickson substantiates this view: 
Within the last ten years, much has been written about 
"individual instruction" and "personal guidance" . Institu-
tions should meet i ndividual needs, and much of our guidance 
work should be personal and strictly confidential. 
Guidance workers, however, have found that group acti vi-
t ies pl~ an important role in a complete guidance program. 
The group has many meanings to the individual , which should 
be considered by all who are interested in a well- rounded 
guidance program. The counselor has noticed the pressure 
of the group as a force in moulding the personality of the 
individual . The school administrator has observed that 
group activities will change individual behavior . Mental 
hygienists have long known that the individual reactions to 
the group are exceedingly significant . 
Group-guidance activities are largely preventative , 
rather than remedial, in their attack on guidance problems . 
Group guidance tries to ~epare youth in advance for the 
problems to come by providing information and counsel before 
critical choices confront them. 
ijErickson, Op . cit ., pp . 252-253 . 
Patterns of organization.- The all-school assembly is probably 
the most common group meeting found in our schools. Many guidance 
workers will testify that t he assembly easily ranks with classes and 
the homeroom as a helpful guidance vehicle. In using the assembly 
effectively the t eacher-counselor must have in mind definite purposes. 
It should be IIO re than an entertainment period. It should be used as 
a means of giving information and providing discussion on important 
guidance topics. 
School clubs represent another important group activity that, 
like the assembly, have tremendous guidance possibilities. The modern 
secondary school has a wide range of extra-curricular activities. They 
offer many possibilities for the rich, wholesome development of students. 
Through these clubs the boy or girl may explore more thoroughly his in-
terests, and abilities and become more informed about himself and his 
needs. In connection with t his study a "Manners Club" might be cited 
as having guidance possibilities. 
More and more teaching-learning units related to the common per-
sonal problems of pupils are finding their way into the organized 
curriculum. The trend has been to r elieve the homeroom of this type 
of guidance and to include it in existing courses of study. Units 
having to do with educational choices, vocational guidance, or personal 
problems could be inserted into the regular subject-matter courses such 
as English or Social Studies. A particular area might include a unit 
on etiquette and manners in the ninth-grade. 
~-------11 
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Lectures or talks can be used as a means of giving guidance in-
formation at several different places in the work of the school. 
Such talks might be given by a member of the faculty, students, or 
an outside speaker and the talks used in connection with certain work 
of the classroom, homeroom, or assembly. 
The school newspaper furnishes an excellent medium through which 
students may receive guidance information. Such a paper should contain 
a guidance section written by students on topics and problems of in-
terest and significance to students. 
The motion picture has given guidance a valuable instrument. Un-
fortunately, however, most avcillable films deal with vocational guid-
ance. An increasing number,. however, are being made available which 
deal with other personal problems. If a good film can be shown it is 
a good practice to have the boys and girls jot down questions about 
the film which they would like to have discussed. A discussion period 
should then follow. 
The discussion technique for giving information in guidance has 
several uses. It can be used in the homeroom, the classroom, or the 
group guidance class. This technique calls for good leaders and good 
background reading. It is important, then, in using this pattern of 
organization to select and train boys and girls to be good leaders 
of the discussions and to have them read thoroughly enough that some 
light may be thrown on the problem. 
Dramatization has some use in providing guidance information. 
It is perhaps most frequently used in the assembly. It certainly adds 
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variety and interest to the guidance work. 
Another pattera of organization for group guidance is the general 
guidance course itself. This course is sometimes an elective, but more 
commonly it is a regular course in the junior high school. It has been 
found that this age level is an excellent time to promote units on 
self- analysis , facing and solving personal problems, and making plans 
for the future . 
2 . Suggested Techniques for the Group Approach 
Topical discussion.- There are, then several methods which might 
be used to impart information to boys and girls in helping them solve 
their embarrassing situations. In connection with this study only 
five of these methods are discussed in this chapter . The group dis-
cussion can be of special help to junior high school pupils. Barbara y 
Wright has this to say about it: 
Each child believes his problems are different. Every 
adolescent is convinced that no one knows and understands 
what he goes through . Carefully handled group discussions 
can do aw~ with this sense of isolation; can lead pupils 
to understand that they all experience the same doubts and 
difficulties and that the experience they have in resolving 
them can help others tormented by the same troubles. 
The findings of this study suggest several topics which might be-
come a part of group discussions in the homeroom, the class in guidance, 
the assembly, or the class in English. For those boys and girls who 
Practical Handbook for Group Guidance . Science 
Chicago, 194S, p. 34. 
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such as this would be significant: "Learning how to accept criticism 
or praise." For those who wrote on feeling strange and alone at 
parties, or while visiting, a topic such as this would interest them: 
"How to make friends. 11 For those who reported failure to perform 
successfully before a group, such a topic as this would concern them: 
"Lessons to be learned from defeat. 11 Since most embarrassments are 
the result of a lack of self-confidence the following topics have 
significance for all: 11 How to build self-confidence", "How to get over 
hurt feelings," and "Overcoming self-consciousness." 
Problem approach.- The verbatim embarrassments reported in this 
study could be used as the bases for a "what would you do?" group dis-
cussion. II • • The teacher-counselor might read one of the free wntmgs" 
and then ask the group how they would have handled the situation. For 
example: 
I was chairman of a school assembly. I was to announce a record-
ing as part of the program. I couldn't find it. 
What would you do? 
I was in a school talent show. I couldn't remember the words of 
the song I was to sing. 
What would you do? 
One day I went to a party and I didn't know how to dance. 
What would you do? 
The teacher kept blaming me for something I didn't do. 
What would you do? 
I boarded a bus and discovered that I didn tt have my fare. 
What would you do? 
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Sociodrama.- For an assembly program, a homeroom period, a 
group conference class, or a unit in the English class , the material 
reported in this study might serve as a theme for a sociodrama . Lois 
y' 
B. Shellhammer describes sociodrama as the acting- out of a situation 
which is described by the members of the group and which is a common 
problem to them. 
Sociodrama helps teachers and counselors discover 
children ' s problems of getting along with others and pro-
vides experiences which help children improve their ways 
of dealing with human relationships . {!he drama could be 
woven around one of the embarrassing situations reported 
in the 11free writings" . An example- situation is making 
friends when you are a newcomer in the group; or, being 
left in the middle of the dance f loor by your partner; 
or, laughing at others when they make a mistake~ As 
different members of the class play the various roles , 
both players and audience have a chance to observe how 
different words and actions af fect the feelings of 
others . In using the sociodrama, the desired outcome 
is that children who play the various roles will under-
stan:i how the other feels when certain things are sai d 
or done . 
Literature unit . - The English teacher and the librarian can help 
the junior high school boy or girl meet embarrassing situations through 
the use of literature. Children of this age are usually avid readers 
and it would be a simple matter to direct their reading toward books 
and short stories which treat of personal problems . The stories could 
be read and discussed in class. The pupils could discuss what in the 
story seemed l'eal to them, what unreal, and how they would have handled 
the situation if it confronted them. 
One such experiment has been tried with the following report 
1
1 Lois B. Shellhammer, 11 Solving Personal Problems through Sociodrama", 
The English Journal (November, 1949) 9: 503- 505 . 
given: 
When children talk about a story in which the characters 
experience dilemruas similar to theirs, they can express their 
feelings about their own situations without actually having 
to divulge the fact. 
The child can consider the problem involved in a more 
objective manner than if the difficulty were his own. 
Children's own experiences are so limited that stories 
help to supplement their experiences and create new concepts. 
Group discussion based on fiction can help change atti-
tudes for group opinion has t remendous eff ect on peers 
during adolescent. 
Extra-curricular activities.- If a teen- age boy or girl is to 
acquire social ease, he must be given many opportunities for parti-
cipation in social activities . In junior high school such activities 
might include a hobby club, a class dance, a glee club concert, a 
talent show, a mother's tea or a dramatic production. Active parti-
cipation on the part of the boy or girl in many social situations 
planned and encouraged by teachers and counselors should be acco~ 
panied by informal guid ance in the simple rules of good social prac-
tices. These adolescents need to be taught proper forms of intro-
ductions, ways of starting a conversation, correct eating habits etc. 
In every school there should be training in good manners. Through 
reading and discussion students should familiarize themselves with 
these simple rules and then through practice they can be taught to 
handle embarrassing situations and social situations with ease and 
enjoyment. 
YDeborah Elkins, "Students Face Their Problems", The English Journal 
(November, 1949) 9: 498-503. 
I 
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3. Summary 
It would seem, then , that group guidance would not miss the mark 
if its activities were based on situations and problems such as these, 
which have been reported by the boys and girls themselves . Such pro-
blems are significant and of interest and concern to them. With such 
information on hand counselors can prepare the boys and girls in ad-
vance for the embarrassing situations which are to come. 
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CHAPTER VI 
SUMMARY AND CONCLUSIONS 
1. Summary 
Method and procedure.- This study has attempted to identify the 
personal embarrassments of junior high school boys and girls . The 
"free- writing" technique was used to isolate these embarrassments . 
The "free writings" were then read to determine the nature of the 
embarra ssments. The 605 reported embarrassments were finally clas-
sified according to the situation in which the embarrassment occurred. 
Seven classification areas were decided upon . These seven areas were 
further broken down to reveal the kinds of embarrassing situations in 
each area. Tables were set up showing a comparison between the em-
barrassnents of boys and girls, and between seventh- grade pupils and 
ninth~grade pupils . 
Findings.- The findings of this study answer the following ques-
tions: 
1. Do junior high school boys and girls have personal embarrass-
ments? 
Five- hundred and fifty- five boys and girls wrote on 605 embar-
rassing situation s. These figures indicate that the majority of pupils 
had at 1 east one embarrassment and some more than one. Had more time 
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been given or a different technique used undoubtedly more embarrass-
ments would have been reported by individual pupils. 
These embarrassments were grouped into seven areas according to 
the situation in which they occurred. The seven areas were : (1) 
Group Performance, (2) Social Affairs, (3) Miscellaneous, (4) Boy-
Girl Relations , (5) Teacher-Pupil Interactions , (6) Health and Phys-
ical Development, (7) Financial . The greatest number of embarrassments 
were reported in the area of Group Performance; 27 . 9 per cent of the 
total number • 
2 . Do seventh- grade pupi ls have the same embarrassments as ninth-
grad'e pupils? 
From the findings of this study the answer seems to be yes in 
five of the seven areas; Group Performance, Miscellaneous , Boy- Girl 
Relations, Teacher- Pupil Interactions, and Financial . Embarrassments 
occurring in the area of Social Affairs seem to be more characteristic 
of ninth- grade boys and girls; one in every five ninth- grade embarrass-
ment reported was in this area whereas one in every seven seventh- grade 
embarrassment was recorded in this area. Embarrassments in the area of 
Health and Physical Development appear to be the concern of seventh-
grade boys and girls more often than of ninth-grade pupils . Hare than 
ten per cent oft he embarrassments reported by seventh-grade pupils 
were in this area while only 6.4 per cent of the ninth- grade embarrass-
ments were in the area of Health and Physical Development. 
II 3. Do junior high school boys have the same embarrassments as 
junior high school girls? 
r--
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Apparently no is the answer to this question in most of the seven 
areas. A total of 325 embarrassing situations were reported by the 
girls of this study and 280 embarrassing situations were reported by 
the boys. A similarity in embarrassment between boys and girls seems 
to exist in the areas of Teacher-Pupil Interactions and Miscellaneous. 
More embarrassments in the areas of Group Performance and Finance were 
reported by the boys than by the girls. Almost twice as many embar-
rassments in the area of Social Affairs were reported by the girls 
than by the boys. It would appear that Boy-Girl embarrassments are 
more characteristic of girls than boys since 14.4 per cent of such 
embarrassments were written by girls and only 8.9 per cent by boys. 
Twice as many girls reported embarrassing situations in the area of 
Health and Physical Development than did boys. 
2. Conclusions 
Technique.- A technique, other than "free-writing", might be 
used to get at more serious and intense embarrassments. 
Findings,- The following conclusions can be drawn from the 
findings: 
l, Junior high school boys and girls are often embarrassed both 
in school and outside of school. 
2. Some of these embarrassments are accidental and un~voidable. 
3. 1-1any of the embarrassing situations reported by the boys and 
girls, however, can be handled intelligently, lessened in intensity, 
or entirely avoided if the school guidance program would help these 
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junior high school pupils to develop the right attitude, the correct 
skill, and the necessary knowledge to handle these embarrassing situ- I I 
ations . 1: 
4. These writings seem to represent the free thoughts of the boys II I 
and girls on the subject of embarrassments and therefor furnish a 
major source of content material to be used in any group guidance 
activity . 
5. The marked similarity between the embarrassments of seventh-
graders and ninth-graders indicates that such activities could be 
carried on successfully and advantageously at any grade level of the 
junior high school . 
6. The findings also sho\tl that teachers and parents contribute 
to the embarrassments of young people • 
. I 
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